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CURRICULUM HANDBOOK 
 

BUFFALO STATE 
College Senate Curriculum Committee 

 
The official source for curricular matters is Section IV of the Directory of Policy 
Statements (DOPS), http://www.buffalostate.edu/academicaffairs/x629.xml.  The 
following information is presented as a supplement to DOPS.  It answers 
frequently asked questions about issues brought before the College Senate 
Curriculum Committee (CSCC). 
 
The CSCC is comprised of volunteer faculty and staff members who represent 
their constituencies.  The committee works diligently to assure that all courses 
and programs are read and discussed thoroughly and fairly.  Expertise is 
consulted whenever committee members do not feel empowered to pass 
judgment without further information.  Curricular items are reviewed to ascertain 
their viability and validity.  It is the intent of the committee to be certain that all 
courses and programs are consistent with the policies philosophies and 
research-based practices articulated by the college and its accrediting bodies.  
All committee members welcome inquiries from their constituents and are willing 
to advise the authors of course and program proposals to assure the highest 
quality of courses and programs at Buffalo State College. 
 

SECTION I:  NEW COURSES AND COURSE REVISIONS 
 

A. Departments should establish their own internal procedures for reviewing 
course proposals.  The CSCC asks that one member of each 
departmental curriculum committee be assigned the function of assessing 
course proposals for conformity to standard format and to make 
appropriate changes to the course document as suggested by 
departmental and deans’ level committees. 

 
B. A single course proposal/revision will follow this path toward approval: 

 
1. Courses approved by departments will be forwarded to the Dean’s 

office—electronic copy in Microsoft Word format, Course Approval 
Routing Checklist (on blue paper), and one (1) hard copy. 
Electronic files should be labeled according to CSCC naming 
conventions (see Submissions Procedures link on CSCC website). 

2. Deans will follow established procedures for reviewing courses. 

http://www.buffalostate.edu/academicaffairs/x629.xml
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3. Courses rejected at the Dean’s level will be returned to the 
department with an explanation, and no further action will be 
scheduled. 

4. Courses approved at the Dean’s level will be sent to the College 
Senate Office as follows: 

a. Electronic copy to cscc@buffalostate.edu 
b. 1 hard copy 
c. Routing checklist with all appropriate signatures 
d. For course revisions, submit one electronic copy of existing 

course proposal. 
5. Once received at the College Senate Office, a log number will be 

issued and the course with correct course title, number, and catalog 
description will be sent for inclusion in the next College Bulletin.  
The description will be edited by College Relations prior to 
publication.  Departments should contact their associate dean if 
there are any problems with the editing.  Once the course has been 
posted in the Bulletin, interested parties may review the course, 
and, if they so desire, initiate the challenge process (see DOPS IV: 
04:00) within 15 academic days of the posting. 

6. The CSCC will review the course based on its established 
procedures, and make a recommendation to the Senate according 
to Senate bylaws. 

7. Courses rejected will be returned to originating departments 
through their associate dean with a memorandum of explanation 
from the CSCC Chair. 

8. For courses approved pending revisions, the department 
originating the course will be contacted through their associate 
dean to make recommended changes to the electronic document or 
confirm changes that have been made by the CSCC.  Once 
changes are made, the revised document and/or responses to 
revision requests are forwarded electronically through the associate 
dean to the Chair of the CSCC for final approval. 

9. For courses approved with no changes, the Senate secretary will: 
a. Post the approval in the College Bulletin 
b. Log the approval date 
c. Forward one hard copy, the routing checklist, and one 

electronic copy of the course document to the Office of 
Academic Affairs or the President’s designee for final review 
and approval. 

10.   Once a course has been approved by the President, the title and 
number will be published in the College Bulletin (by the President’s 
Office) and one electronic copy and one hard copy of the final 
course document will be sent to the following: 

a. Chair of the originating department 
b. Dean of the originating school 
c. Registrar 

mailto:cscc@buffalostate.edu
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d. College archivist 
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TEMPLATE FOR NEW AND REVISED COURSE PROPOSALS 
 

Explanatory Information Is in ITALICS 
 
Prefix, Number and Name of Course: 
Use the current prefix for course revisions. 
 
New courses should be assigned numbers that are not currently in use within a 
prefix and make sense in the logical sequence of courses for a major or reflect 
the level of content appropriate to their intended audience.  For example, lower-
level courses should be identified as 100 or 200 level.  300 and 400 levels are for 
upper-division courses that meet the guidelines established by the College 
Senate.  For numbering graduate level courses departments should consult with 
the Dean of the Graduate School. 
 
The name of the course listed on the routing sheet must match the course title on 
all documents, and be unique within the prefix.  If the name of the course is 
revised, show the former title in parentheses.  The title should be no more than 
70 characters. 
 
Cross-listing of a course requires consultation with all chairs involved in course 
listing.  If the cross-listed course also crosses dean areas, the appropriate deans 
must be consulted. 
 
Credit Hours: 
In Class Instructional Hours: Labs:  Studio: Field Work: 
 
List credit hours such as “3 credits”.  Instructional hours reflect time for lecture 
presentation each week.  Lab hours should be listed only for courses with lab 
requirements included in the credit hours.  Generally, 2-3 hours of lab equal 1 
credit hour.  Studio hours should be used for art and theatre courses.  Generally, 
4 hours of studio equal 1 credit hour.  Field work pertains to supervised practica 
and internships (not volunteer or service learning hours) and should list the total 
number of hours required for the course.  3 hours per week (45 total hours for the 
semester) equal 1 credit hour. 
 
Catalog Description: 
Prerequisites:  Do not leave blank.  Write “none” if appropriate.  Departments 
should carefully consider which prerequisites are appropriate to content and level 
of course. 
 
The description should be approximately 50 words.  Use sentence fragments 
when possible, as long as the statement concisely and clearly conveys the key 
concepts of the course so as to assist general readers in understanding course 
content.  Campus guidelines for catalog preparation will be followed. 
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Reasons for Addition or Revision: 
 
Describe how this course contributes to departmental programs, to the college 
requirements, or to the intellectual life of the campus.  If this is a revision, 
describe how and why this revision should replace the existing course.  A copy of 
the existing course must accompany a proposed revision. 
 
The following is the tabular format for course outcomes, content and 
assessment.  An explanation of each area follows the table. 
 
 
 
 
Student Learning Outcomes: 
Explain what students will be able 
to DO as a result of this course. 
(Use active verbs.) 

Course 
Content 
References: 
For each 
outcome, 
indicate the 
number of the 
corresponding 
section of 
course content 
where this 
outcome is 
addressed. 

 
 
Assessment: 
Describe how 
student learning 
outcomes are 
measured in this 
course.  Each of the 
learning outcomes 
described must have 
a corresponding 
assessment. 

Course Content:  In outline form, provide the course content, activities and 
procedures in this course.  Cross-reference the course content with the 
student learning outcomes in the table above. 

 
 
Student Learning Outcomes:  The wording of student learning outcomes will 
vary among departments and majors; however, course authors should research 
outcomes language suggested by accrediting bodies and their discipline.  The 
intent of this section is to articulate what students will be able to DO as a result of 
the course.  Outcomes are directly related to course content and are reflected in 
assessment processes.  Outcomes should be measurable.  Bloom’s Taxonomy, 
(Appendix E), provides specific language for outcomes.  Remember that 300 and 
400 level courses should have outcomes that address higher-order thinking and 
go beyond introductory information. 
 
Course Content References:  This section connects student learning outcomes 
with course content.  The numerical code used in this section reflects the 
coherence of content with student learning.  You should complete this section 
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after you have outlined the course content so you can easily refer to your 
numerical codes in the outline. 
 
Assessment:  This section describes how student learning is measured.  
Assessment should be reflective of and appropriate to student learning outcomes 
described.  Course authors may consult with the Associate Vice-President for 
Curriculum and Assessment for guidance if necessary.  Each learning outcome 
must have a corresponding assessment even if the method of assessment is 
repetitive. 
 
Course Content:  Course outlines should follow Roman numeral format.  The 
most common error in using this format is in subdivision.  Divisions require at 
least two sub-categories to merit subdivision.  Content should be representative 
of the major concepts\to be taught by all instructors of the course, and is not 
meant to be a syllabus.  Content must be coherent with student learning 
outcomes, and assessed appropriately.  In other words, it should be clear to 
readers of your course that the course content is designed to accomplish your 
learning goals.  Remember to cross-reference content with outcomes in the table 
to make the connection between content and learning goals clear for readers of 
the proposal. (Model Course Proposals – Appendix B) 
 
Resources:  
 
List the resources used to develop the course, and resources to be used in the 
teaching of the course.  This listing is meant to be representative, not 
comprehensive, and should be 1 to 2 pages in length.  Use the following 
categories: 
Scholarship:  This may include both classic and current (within the last five years) 
articles and books. Include at least a page of references (in total). 
Periodicals:  List titles of journals and periodicals related to the course.  
Electronic and/or Audiovisual Resources:  List resources and/or internet 
addresses for materials that can be accessed through Butler Library or other 
available student resource support services. 
 
Common problems with this part of the course proposal have included variable 
bibliographic entry styles, appropriate number of current and/or classic 
publication years and listings that are less than one or more than two pages long.  
Course authors must use a style manual appropriate to their disciplines, and be 
consistent throughout the resource section.  All style guidelines require 
alphabetized entries.  The Periodical Listing refers to journal and periodical titles 
only, not specific articles. 
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SECTION II:  NUMBER CHANGE 
 

A. Changes of number sequencing within a level (e.g., LIB 100 to LIB 250) 
do not require CSCC approval.  A memo must be sent to Academic 
Affairs and copied to the Chair of the CSCC. 

 
B. For number changes from one level to another (e.g. MAT 111 to MAT 

311), use the Course Approval Routing Sheet and follow the course 
revision procedures.  A cover memo should clearly explain changes in 
content that merit a level change. 

 
 

SECTION III:  TITLE CHANGE 
 

A. Title changes that do not reflect a major shift in course content can be 
made by securing approval from the Dean and then sending a memo to 
Academic Affairs, copying the Chair of the CSCC. 

 
B. For title changes that do reflect a shift in course content, use the Course 

Approval Routing Sheet and follow the revision procedures. 
 
 

SECTION IV:  ADDING, REPLACING, AND REMOVING  
PREREQUISITES FROM COURSES 

 
A. Changes in prerequisites that do not connote a major shift in course 

content can be made by a department chair securing approval from the 
Dean and then sending a memo to Academic Affairs, copying the Chair 
of the CSCC.  The memo must give the rationale for the change and 
explain how the proposed change does NOT result in any increase in the 
total number of credits required for program completion through the 
addition of hidden prerequisites. 

 
B. For prerequisite changes that do reflect a shift in course content, use the 

Course Approval Routing Sheet and follow the course revision 
procedures. 

 
 

SECTION V:  INTELLECTUAL FOUNDATIONS COURSES 

The process for submitting courses for approval as part of the Intellectual 
Foundations Program (IF) is as follows: 

A. All courses are submitted via your Dean's office to the Senate Office which 
will log-in the courses for reporting purposes. 
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B. Use the new curricular forms and routing sheets. They have been revised 
to reflect the Intellectual Foundations program. For appropriate curricular 
forms see the Forms and Templates link on the CSCC website. 

C. Use the Intellectual Foundations Submission Narrative format to explain to 
the non-specialists on CSCC, the correspondence between Intellectual 
Foundations learning outcomes and the course topical outline. 

D. A course is approved for Intellectual Foundations when the Assistant 
Dean of SIFOC signs the routing form.  

PROCEDURES FOR APPROVAL OF IF COURSES 

A. Courses which require no changes in order to meet IF outcomes:  
1. Complete revised Routing Sheet.  Check only number 3 

(Intellectual Foundations) under Type of Action, along with the 
Intellectual Foundations category  

2. Complete the Intellectual Foundations Course Submission 
Narrative  

3. Submit two hard copies of the course proposal and the narrative, as 
well as an electronic copy of each to the College Senate Office  

4. Once the course is logged in and received by the Senate Office, 
CSCC will review the course for fit with IF outcomes. Possible 
actions:  

a. Approved as submitted  
b. Approved with revisions:  returned to Associate Dean with 

memo.  
c. Rejected:  returned to Associate Dean; course may be 

resubmitted with appropriate revisions.  
5. Courses which have not been officially approved by SUNY for 

Trustees’ designation must submit the SUNY approval form as well.  
6. Only CSCC will be reviewing these submissions, and once 

approved they will be forwarded to Academic Affairs.  
B. Courses that require changes in order to meet the IF outcomes, will be 

treated as a revision:  
1. Complete the revised Routing Sheet, Course Proposal and 

Intellectual Foundations Course Submission Narrative.  
2. Submit two hard copies and an electronic version of each to the 

College Senate, along with one hard copy of the current course.  
3. Once the revised course is logged in and received by the Senate 

Curriculum Committee, it will be reviewed by the Committee 
according to the usual procedures.   

4. The SUNY approval form for Trustees’ designation must be 
submitted as well.  

5. Once approved by the Senate Curriculum Committee, course(s) will 
be forwarded to Academic Affairs.  

C. New courses requesting IF designation will follow current procedures for 
new course submissions. 
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D. Courses should not be submitted for renewal of the Writing Intensive 
designation. Courses retain the “W” designation as per past practice. 

 
 

SECTION VI:  WRITING INTENSIVE COURSES 
 

Courses can be designated writing intensive as part of the College's Writing 
across the Curriculum program. A cover sheet for courses seeking Writing 
Across the Curriculum designation is available through the Forms and Templates 
link on the CSCC website.  It is inappropriate to include the W on course 
revisions or new course proposals.  Departments who wish a course section or 
multiple course sections to be designated as writing intensive should send a 
memo to the Dean explaining why a particular course should receive a “W” 
designation, following the outline for creating writing intensive courses.  After 
receiving approval from the Dean, the memo should be forwarded to Academic 
Affairs for approval.REMOVE? wait for SIFOC decision. 
 
 

SECTION VII:  TOPICS COURSES 
 

A. Consult the Directory of Policy Statements, IV:02:01, for procedures.  The 
CSCC does not review topic courses. 

 
B. Each topics course approved by Academic Affairs may be offered no more 

than twice in a two-year period.  Thereafter, it must be submitted as a new 
course proposal. 

 
 

SECTION VIII:  HONORS COURSES 
 
Courses can be designated HON as part of the Muriel Howard Honors Program. 
For more information contact MHHP Director at 878-6220.  Any course already 
approved in the respective IF cognate area may be offered as an honors section 
provided that it fulfills the Criteria for Honors Classes.  Send to MHHP for 
clarification. 
 
Criteria for Honors Classes 
An Honors Class syllabus should demonstrate that the class includes all of the 
following criteria: 

 
A. Independent scholarship and/or creative activities such as 

course/independent projects, individual activities that demand on-the-spot 
processing of information, and/or oral presentation. 
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B. Writing and/or oral presentation for outside audiences as well as for 
classmates and the professor. 

 
C. Learning activities that push students out of their comfort zone, out of 

traditional classroom behaviors, e.g. in-class debates. 
 
D. Higher expectations for student performance that may include higher level 

vocabulary and complexity of thought processes, above-average research 
to validate positions, creativity in the use of technology and/or artistic 
materials that broadens the dimensions of their abilities, and in-class and 
outside of class writing. 

 
E. Critical evaluation of self that includes evaluating personal beliefs and 

values, habits of mind and life choices, and relationships to others. 
 
 

SECTION IX:  UPPER DIVISION CRITERIA 
 

At the October 2006 College Senate meeting, voluntary guidelines for 
designation of upper division courses were approved. These guidelines serve to 
guide departments in creating course proposals for new and revised courses. 
The College Senate Curriculum committee will utilize these guidelines in the 
approval process for upper division courses at Buffalo State College. A course 
that has upper division designation (300 or 400) reflects evidence of at least two 
of the following criteria: 
 

A. Prerequisite course(s) or instructor permission. 
 
B. Course content, assessment, and learning outcomes demonstrating 

evidence of greater focus or depth in the content than lower-level, 
introductory or survey courses. 

 
C. Course content, assessment, and learning outcomes targeting a higher-

order of critical thinking than lower-level, introductory or survey courses. 
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SECTION X:  COURSE CHALLENGES 
 

The curriculum review process allows departments to comment on and dispute a 
particular course or program.  This most frequently occurs when one department 
submits a course that another department feels is within its purview. 
 

A. Course challenges are administered through the CSCC. 
 

B. Challenges must be initiated within 15 academic days after the date on 
which the disputed course is announced in the Daily Bulletin.  A challenge 
must be forwarded by the Chair of the challenging department to the Chair 
of the CSCC. 

 
C. Procedures for resolving the course challenge are listed in the Directory of 

Policy Statements, IV:04:00. 
 

SECTION XI:  NEW PROGRAMS AND PROGRAM REVISIONS 
 

A. New Programs 
 

All new program proposals should be submitted in accordance with the 
guidelines and principles detailed in the Handbook for the Submission of 
Undergraduate Academic Program Proposals and Guidelines for the 
Submission of Graduate Academic Program Proposals issued by SUNY and 
posted on the SUNY Office of the Provost website (see below). 
 
The Letter of Intent (for graduate programs) or Program Announcement (for 
undergraduate programs) will serve as the basis for the CSCC review of new 
program proposals. Courses listed as program requirements in the Letter of 
Intent/Program Announcement must include the course prefix, number, and 
full title. The Letter of Intent/Program Announcement must be approved by 
the Curriculum Committee prior to its submission to SUNY. 
 
All courses required for new programs must be approved by the Curriculum 
Committee at the time it reviews the Letter of Intent/Program Announcement. 
 
Departments must discuss new program proposals with the Dean and 
Academic Affairs prior to submission of any documents.  Karen to follow-up 
 
SUNY Office of the Provost website: 
http://www.suny.edu/provost/academic_affairs/ProgramProposalGuide.cfm 
 
All program proposals must be submitted with the Program Approval 
Routing Checklist (on yellow paper) posted on the Curriculum Committee 
website. 

 

http://www.suny.edu/provost/academic_affairs/ProgramProposalGuide.cfm
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B. Program Revisions 
 

All program revisions must be in accordance with the “Guidelines for the 
Revision of Existing Academic Programs” posted on the SUNY Office of the 
Provost website. All program revisions should clearly and concisely provide, 
in a cover memo, the reasons for program revisions. On a separate page, 
provide side-by-side comparisons of the current program and the proposed 
program revisions with explanations of changes. Include all courses and 
requirements in the current and proposed programs. There can be no hidden 
prerequisites, list all courses that are needed to complete the program. 

 
 

SECTION XII:  MINORS 
 

A. Consult the Directory of Policy Statements, IV:05:00. 
 

B. A minor program must include all course requirements and consist of no 
fewer than 18 and no more than 21 credit hours.  No hidden credit hours 
(usually found as prerequisites to required courses – these prerequisite 
courses are not part of the minor). 

 
C. Minors may not require more than two lower level courses without 

approval of Academic Affairs. 
 

D. Minor program requirements may not overlap more than 9 credit hours 
with a student’s major program requirements. 

 
SECTION XIII:  CSCC DECISIONS APPEAL PROCESS 

 
A. If a department disagrees with a decision made by the CSCC, the 

Department Chair should make an appeal in writing to the Chair of the 
CSCC requesting a hearing. 

 
B. If, and only if, no resolution is possible, there may be an appeal made to 

the full College Senate.  This appeal must be addressed in writing to the 
Chair of the College Senate. 

 
 

SECTION XIV:  ROUTING SHEETS FOR COURSE AND PROGRAM 
PROPOSALS 

 
Both course and program approval routing sheets can be acquired through the 
Forms and Templates link on the Curriculum Committee webpage. 
 
http://www.buffalostate.edu/collegesenate/curriculumforms.xml 
 

http://www.buffalostate.edu/collegesenate/curriculumforms.xml
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General Copy-Editing Guidelines for Course/Program Descriptions 
 

• Use single spaces between sentences 
• Refer to courses by their three-letter prefixes and three-character course 

numbers, separated by a single space:  HEW 401, SPA 101.  In a series, 
repeat the three-letter prefix each time:  HEW 401 and HEW 402 (not 
HEW 401 and 402). 

• Use numbers (not words) with credit hours: 3 credit hours (not three credit 
hours) 

• Use GPA (not grade point average or G.P.A.) 
• Render letter grades as capitals without quotation marks: A, B, C 
• List prerequisites and co-requisites before course description; use the 

following phraseology: 
 Successful completion of English (or mathematics, or English 

and mathematics) basic skills competency requirement 
 Minimum cumulative GPA of 2.5 
 Minimum grade of C 
 Instructor permission (not permission of instructor, consent of 

instructor) 
 Consent of department chair 

 
When naming new courses, avoid articles whenever possible. (e.g., “Introduction 
to Sign Language” rather than “An Introduction to Sign Language”) 
 
Course Descriptions: 
Descriptions should be concise; use sentence fragments when possible.  Avoid 
introductions such as “This class explores…” and “This course is designed to 
acquaint the student with…”  Craft each description as a series of noun phrases, 
separated by semicolons, as though each were preceded by the words “This 
course covers…” e.g., (This course covers) The nature and function of money; 
the American monetary system and the role of the banking system; the structure 
and functions of the Federal Reserve System…” 
 
Use present tense, active voice whenever possible, e.g., “includes field trips: 
rather than “field trips will be included”, and “students plan and execute…” not 
“students will plan and execute…” 
 
For further guidance, refer to the Buffalo State Editorial Style Guide at 
http://www.buffalostate.edu/collegerelations/x553.xml.  A PDF of the guide is 
available for download or print at 
http://www.buffalostate.edu/offices/collegerelations/pdfs/edstyle.pdf. 
 

http://www.buffalostate.edu/collegerelations/x553.xml
http://www.buffalostate.edu/offices/collegerelations/pdfs/edstyle.pdf
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Prefix, Number and Name of Course:  MUS 201  Survey of Western Music 
History 

 
Credit Hours: 3   
In Class Instructional Hours: 3  Labs: 0 Field Work: 0 
 
Catalog Description:  
Prerequisites: none  
Introduction to music from Middle Ages to the present; study of forms and styles, 
composers and performers, cultural and social backgrounds, and parallel developments 
in other arts. Lectures and listening assignments. Concert attendance required. 
 
Reasons for Revision: 
This revision is done to satisfy requirements for classification as Intellectual Foundations 
– Arts. Course has not been revised in over ten years and is being re-classified as a 
lower-division course. 
 
 
Student Learning Outcomes 
 
 
 

Course 
Content 
Referenc
es 

Assessment   

Students will  
 
1. identify and describe musical 
instruments, styles, genres, textures, 
and elements of music associated 
with each of the time periods of 
Western music. 

 
 

I 

 
Participation in class discussion 
 
Concert attendance 
 
Written reviews of concerts 
 
Written exams 

 
2. analyze representative selections 
from  the following periods of 
Western music: Medieval, 
Renaissance, Baroque, Classical, 
Romantic, and Modern; in some 
cases by style, genre, and specific 
composition. 
 

 
II 

 
Participation in class discussion  
 
Written Exams 

 
3. examine and explain the 
contributions of important individuals 
active in specific styles and style 
periods. 
 

 
 

II 

 
Participation in class discussion  
 
Written Exams 
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Course Content 
 
 
I. Elements and Structures of Music 
    A. Melody 
    B. Instruments and Timbre 
    C. Forms and Compositional Procedures 
    D. Meaning and Function 
 
II. Chronology of Music History 
     A. Middle Ages 
          1. Styles and Genres 
              a. Monophonic Repertoire 
              b. Development of Polyphony 
          2. Representative Composers 
              a. Hildegard von Bingen 
              b. Machaut 
     B. Renaissance 
          1. Styles and Genres 
              a. Sacred Repertoire  
              b. Secular Repertoire  
          2. Representative Composers 
               a. DesPrez 
               b. Palestrina 
     C. Baroque Era 
          1. Styles and Genres 
               a. Vocal Repertoire  
               b. Instrumental Repertoire  
          2. Representative Composers 
               a. Monteverdi 
               b. Vivaldi 
               c. Handel 
               d. Bach 
     D. Classical Era 
          1. Styles and Genres 
               a. Sonata 
               b. Symphony 
               c. String Quartet 
          2. Representative Composers 
              a. Haydn 
              b. Mozart 
              c. Beethoven 
     E. Romantic Era 
          1. Styles and Genres 
              a. Symphony 
              b. Art Song 
              c. Opera 
          2. Representative Composers 
              a. Schubert 
              b. Berlioz 
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              c. Verdi 
              d. Wagner 
     F. Modern (Twentieth-Century to Present) 
         1. Styles and Genres 
             a. Impressionism 
             b. Expressionism 
             c. Electronic Music 
             d. Minimalism 
             e. Influences of Jazz and non-Western musics 
        2. Representative Composers 
            a. Debussy 
            b. Schoenberg 
            c. Ives 
            d. Gershwin 
            e. Copland 
            f. Reich 
 
 

Resources 
 
Scholarship:  
 
Anthology of Medieval Music. New York, NY: W. W. Norton, 1978. 
 
Atlas, Allan E. (Ed.). Anthology of Renaissance Music. New York, NY: W. W. Norton, 

1998. 
 
Briscoe, James R. Contemporary Anthology of Music by Women. Bloomington, IN: 

Indiana University Press, 1997. (with CDs) 
 
Cook, Nicholas and Anthony Pople (Eds.). Cambridge History of 20th-Century Music. 

New York, NY: Cambridge University Press, 2004. 
 
Downs, Philip, ed. Anthology of Classical Music. New York, NY: W. W. Norton, 1992. 
 
Classical Music: The Era of Haydn, Mozart, and Beethoven. New York, NY: W. W. 

Norton, 1992. 
 
Finson, Jon W. Nineteenth-Century Music: The Western Classical Tradition. Englewood 

Cliffs, NJ: Prentice Hall, 2001. 
 
Holoman, D. Kern. Masterworks: A Musical Discovery. Upper Saddle River, NJ: Prentice 

Hall, 1998. [Multimedia package including a dual-platform (Windows and 
Macintosh) CD-ROM, and 3 Sony audio compact discs.] 

 
Hoppin, Richard H. Medieval Music. New York, NY: W. W. Norton, 1978. 
 
Kamien, Roger. Music: An Appreciation (8th ed.). New York, NY: McGraw-Hill, 2003. 

(with multimedia CD-Rom.) 
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Kuhn, Laura (Ed.). Music since 1900 (6th ed.). New York, NY: Schirmer Performers, 
2001. 

 
Machlis, Joseph and Kristine Forney. The Enjoyment of Music (9th ed.). New York, NY: 

W. W. Norton, 2003. (with accompanying set of four CDs.) 
 
Morgan, Robert P. (Ed). Anthology of Twentieth-Century Music. New York, NY: W. W. 

Norton, 1992. 
 
Music of the Baroque: Anthology of Scores. New York, NY: Oxford University Press, 

2001. 
 
Renaissance Music: Music in Western Europe, 1400-1600. New York, NY: W. W. 

Norton, 1998. 
 
Samson, Jim, ed. Cambridge History of Nineteenth-Century Music. New York, NY: 

Cambridge University Press, 2001. 
 
Schulenberg, David. Music of the Baroque. New York, NY: Oxford University Press, 

2001. 
 
Seaton, S. Douglass. Ideas and Styles in Western Music. New York, NY: Macmillan-

McGraw-Hill, 2007. 
 
Stolba, K Marie. The Development of Western Music: A History 3rd ed. New York, NY: 

McGraw-Hill, 1998. 
 
Twentieth-Century Music. New York, NY: W. W. Norton, 1991. 
 
Willoughby, David. The World of Music (5th ed.). New York, NY: McGraw-Hill, 2002. 
 
 
Periodicals:   
 
Early Music History 
Journal of the American Musicological Society 
Journal of Musicology 
19th-Century Music 
Perspectives of New Music 
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Prefix, Number and Name of Course:  IDE 351  Interior Design IV  
(formerly DES 460: Interior Design IV) 
  
Credit Hours: 3.0 
In Class Instructional Hours: 1  Labs: 4  Field Work: 0 
  
Catalog Description: 
Prerequisites:  IDE 301 
Concurrent enrollment: IDE 352, IDE 353 
 
Information gathering research and analysis is the basis to solve the functional and 
spatial requirements of complex public buildings, such as museums, libraries, healthcare 
facilities, cinemas. A special emphasis is placed on adjacencies, circulation, articulation 
and the shaping of space. 
 
Reasons for Revision: 
The course has been revised to reflect the status change of Interior Design from a 
Concentration to a Department.  Further, an internal assessment revealed areas for 
improvements, both in content and delivery.  The revisions are necessary to improve 
and enlarge the content of the program and to align the curriculum more closely to the 
standards of the accrediting body, the Council for Interior Design Accreditation (formally 
known as FIDER).  Revisions include changes in the number, name, learning outcomes, 
content, assessment, and a bibliographic update. 
 
 
 
Student Learning Outcomes: 
 

Course 
Content 

References: 

 
 
Assessment: 

1. Students will demonstrate 
programming skills, with an 
emphasis on solving the functional 
and aesthetic requirements of 
complex public buildings.  
 

I Instructor observations of proficiency 
in demonstrated methods and skills 
in the classroom. 
Application of taught content to 
design projects. 
 

2. Students will demonstrate 
knowledge of current trends in 
interior design and architecture as 
resources for their own design 
work. 
 

I Application to design projects (see 1) 
 

3. Students will demonstrate the 
ability to design complex spaces 
and spatial relationships using the 
elements and principles of 2-D and 
3-D design. 

II Application to design projects (see 1) 
 

 
4. Students will demonstrate the 
ability to design solutions relative to 
the goals and objectives of the 
project program. 

 
II, III 

 
Application to design projects (see 1) 
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5. Students will execute 
presentations demonstrating a 
variety of techniques in studio 
projects, which aid in marketing the 
design. 

III Visual presentation of the studio 
project using various digital CAD and 
layout applications in color rendered 
perspectives and scale drawings 
adhering to architectural graphic 
standards. Fabrication of digital 3D 
models. Oral presentation of the 
design project in front of the class 
and invited guest critics. 

Course Content:  
Complex studio projects using public buildings 
I. Task Analysis 

A. Identification and interpretation of client needs 
B. Site and space analysis 
C. Definition of the goals and objectives of the project program 

 
II. Project Development 

A. Researching and evaluating successful design precedents 
B. Researching and evaluating of principal design alternatives 
C. Development of the design concept idea 
D. Integrating Universal Design criteria, anthropometric, ergonomic factors as well as 

building codes and regulations into the design. 
E. Production of to-scale floor plans, sections, and elevations 
F. Development of detailed furniture layout, selection of materials and finishes  

 
III. Project Presentation 

A. Development of a presentation layout format 
B. Formulating a concise design concept statement 
C. Production of color rendered presentation drawings 
D. Development of oral presentation 

 
 
 
Scholarship: 
  
Arnell, P., & Bickford, T. (Eds.). (1985). James Stirling, buildings and projects. New York: 

Rizzoli 
 
Blaser, W. (2001). Tadao Ando: Architecture of silence. Basel; Boston: Birkhäuser 
 
Cappellato, G. (Ed.). (2004). Mario Botta: Light and gravity: Architecture, 1993-2003. 

Munich; London: Prestel 
 
Carter, R. (2005). Louis I. Kahn. New York: Phaidon 
 
Field, M. (1999). Future Systems. London: Phaidon 
 
Fox, S. (2002). The architecture of Philip Johnson. Boston: Bulfinch Press 
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Frampton, K. (2003). Richard Meier. Milano: Electa Architecture 
 
Gast, K.-P. (2001). Louis I. Kahn: The idea of order. Boston: Birkhäuser 
 
Gravagnuolo, B. (1982). Adolph Loos, theory and works. New York: Rizzoli 
 
Levene, R.C., & Márquez, C. (Eds.). (1999). Steven Holl, 1996-1999: In search of a 

poetry of specifics. Madrid: El Croquis 
 
Levene, R.C. & Márquez, C. (.Eds.). (2001). Architekturbüro Bolles + Wilson, 1995-2001: 

The scale of the eurolandschaft. Madrid: El Croquis 
 
Levene, R.C. & Márquez, C. (.Eds.). (2001). Zaha Hadid, 1996-2001: Landscape as a 

plan. Madrid: El Croquis 
 
Los, S. (1999). Carlo Scarpa. Köln; London; New York:  Taschen 
 
Mack, G. (1996-2000). Herzog & de Meuron: The complete works. Basel; Boston: 

Birkhäuser 
 
Mayne, T., Robins, T., & Vidler, A. (1999). Morphosis: Buildings and projects, 1993 New 

York: Rizzoli 
 
Noever, P. (Ed.). (1991). Architecture in transition: Between deconstruction and new 

modernism. New York: Prestel  
 
Pawley, M. (2000). 20th century architecture: A reader's guide. Oxford; Boston: 

Architectural Press 
 
Pevsner, N. (2005). Pioneers of modern design: From William Morris to Walter Gropius. 

New Haven, Conn.; London: Yale University Press (first published in 1936) 
 
Ruusuvuori, A. (Ed.). (1995). Alvar Aalto Basel; Boston: Birkhäuser Verlag 
 
Spuybroek, L. (2004). Nox: Machining architecture. New York: Thames & Hudson 
 
Stewart, M. (2005). Night fever: Interior design for bars and clubs. Basel: Birkhäuser 
 
Thiel-Siling, S. (Ed.). (1998). Icons of architecture: The 20th century. Munich; New York: 

Prestel 
 
Tzonis, A. (2004). Santiago Calatrava: The complete works. New York: Rizzoli 
 
Weston, R. (2004). Key buildings of the twentieth century: Plans, sections, and 

elevations New York : W.W. Norton & Co 
 
 
Periodicals:  
 
Architecture 
Architectural Digest 
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Journal of Architectural Education 
Journal of Interior Design 
Perspective 
The Architectural Review 
 
 
Electronic and/or Audiovisual Resources: 
 
Blackwood, M. & Giovanni, J. (2003). Deconstructivist architects. Michael Blackwood 
Productions, Westdeutscher Rundfunk; New York: M. Blackwood Productions; 
Northvale, NJ: Dist. by Audio Plus Video International 
 
http://www.greatbuildings.com/ 
 
Interior Design Reference Materials Library Upton Hall 206a 
 

http://www.greatbuildings.com/
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Prefix, Number and Name of Course:  CRS/EDU 621 Curriculum Development 
in Gifted, Talented and Creative Education 
 
Credit Hours:  3 
In Class Instructional Hours:  3 Labs:  0 Field Work:  0 
 
Prerequisites:  CRS/EDU/EXE 509 
 
Catalog Description: This course is designed to facilitate development of 
appropriate curriculum, materials, instructional methods, and evaluation 
strategies for the development of creativity and the education of individuals who 
demonstrate gifted behavior and talents. Instructional and curricular models, 
differentiated teaching/learning and creative/critical thinking strategies as well as 
collaboration with the school community are examined. 
 
Reasons for Revision:   
Significant changes to the field of gifted, talented and creative education have 
occurred since the last course revision. The course is being revised to reflect the 
current state of knowledge in the field.  
 
Student Learning Outcomes: 
The students will: 

Content 
Reference: 

Assessment: 

1. compare and contrast the various 
gifted education and creativity models 
for meeting the needs of students who 
learn at a pace and level that is 
significantly different than their 
classmates. 

I. Participation in class 
discussion 
 
Oral presentation 

2. demonstrate differentiated 
strategies and methods to meet the 
needs of diverse students who have 
potential for high levels of creativity, 
gifted behavior and talent 

II. Oral presentation 
 
Written project, paper, or 
report 

3. identify current practices, future 
trends and exemplary programs in 
gifted, talented, and creative 
education 
 

III. Participation in class 
discussion 
 
Written project, paper, or 
report 

4. examine the current state of 
creativity education and develop 
materials and strategies to integrate 
creativity into the total school 
curriculum. 
 

IV. Written project, paper, or 
report 
 
Demonstration and oral 
presentation 

5. develop a collaborative 
school/community plan based on 

V. Written plan of action, 
philosophy paper 
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his/her philosophy of giftedness, to 
meet the critical needs of individuals 
who demonstrate gifted, talented and 
creative behaviors.  
 
Course Content: 
 
I. Models 

A. Enrichment Models 
     1. Renzulli School Wide Enrichment Model 
     2. Purdue 3 Stage Enrichment Model and Purdue Secondary Model 
     3. Treffinger Individualized Program Model 
B. Acceleration Models 
     1. Stanley Model of Talent Development 
     2. Advanced Placement 
     3. International Baccalaureate 
C.  Curriculum Models 
     1. Parallel Curriculum Model 
     2. VanTassel-Baska Integrated Curriculum 
     3. Betts Autonomous Learner Model 
     4. Meeker Matrix 
     5. Kaplan Grid 
     6. Torrance Incubation Model 

 
II.  Strategies and Methods for Differentiating the Curriculum 
  A. Expert/apprentice  
  B. Future studies 
       C. Differentiation 
       D. Cooperative 
       E. Problem solving 
       F. Questioning 
       G. Literature based 
       H. Brain based 
        I. Technology 
        J. Research 
       K. Cognitive, thinking skills 
       L. Independent studies 
       M. Compacting 
 
III.  Current Practices and Exemplary Programs 
 A. Types of Current Programs 
           1. In school 
           2. After school 
           3. Home school 
           4. Summer/vacation program 
           5. Individualized learning/lessons 
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      B. Best Practices 
 C. Future Trends 
 
IV.  Current State of Creativity Education 
 A. Creative personality, characteristics, styles and skills 
 B. Creative processes, frameworks and programs 
      C.  Creativity in the physical and psychological environment  
      D. Creative products, development and assessment 
      E.  Integration of Four Areas of Creativity for Total School Program 
 
V. Personal Philosophy and Collaborative School/Community Plan 
     A. School and community resources 

B. Philosophies of gifted education 
C. Critical needs and gaps 

 
 
 

Resources 
Scholarship:   
 

Bloom, B. (Ed.). (1956). Taxonomy of educational objectives. NY: Longmans Green. 
 
Boothe, D. & Stanley, J. (Eds.). (2004). Critical issues for diversity in gifted education. 

Waco, TX: Prufrock. 
 
Clark, B. (2002). Growing up gifted (6th ed.). Upper SaddleRiver, NJ: Merrill Prentice 

Hall. 
 
Colangelo, N. & Davis, G. (Eds.). (2002). Handbook of gifted education (3nd ed.). 

Boston: Allyn & Bacon. 
 
Colangelo, N., Assouline, S. & Gross, M. (2004). A nation deceived: How schools hold 

back America’s brightest students (Vol I & II). Iowa City, Iowa: University of Iowa.  
 
Coleman, L & Cross, T. (2001). Being gifted in school. Waco, TX: Prufrock Press. 
 
Getzels, J. & Jackson, F. (1962). Creativity and intelligence. NY: Wiley. 
 
Karnes, F. & Bean, S. (Eds.). (2005).  Methods and materials for teaching the gifted (2nd 

Ed). Waco, TX: Prufrock Press. 
 
Khatena, J. (2000). Enhancing creativity of gifted children. Cressskill, NJ: Hampton 

Press. 
 
Lynch, M. & Harris, C. (2001). Fostering creativity in children k-8: Theory and practice. 

Needham Heights, MA: Allyn & Bacon. 
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Marland, S. (1972). Education of the gifted and talented: Report to the congress of the 

United States from the U.S. commissioner of education. Washington, DC: U.S. 
Government Printing Office. 

 
Miller, B.; Vehar, J.; & Firestien, R. (2001). CPS facilitation: A door to creative 

leadership (3rd Ed.) . Williamsville, NY: Innovation Systems Group. 
Neihart, M., Reis, S., Robinson, N. & Moon, S. (2002). The social and emotional 

development of gifted children. Waco, TX: Prufrock. 
 
Osborn, A. (1963). Applied imagination: Principles and procedures of creative 

problem-solving (3rd ed.). New York: Scribner. 
 
Parnes, S.; Noller, R.; Biondi, A. (1977). Guide to creative action. New York: Charles 

Scribner's Sons. 
 
Puccio, G., Murdock, M. & Mance, M. (2006). Creative leadership: Skills that drive 

change. Thousand Oaks: CA: Sage.  
 
Renzulli, J. (Ed.). (1986). Systems and models for developing programs for the gifted 

and talented. Mansfield Center, CT: Creative Learning Press. 
 
Rogers, K. (2002). Re-Forming gifted education: Matching the program to the child. 

Scotttsdale, AZ: Great Potential Press. 
 
Treffinger, D. (Ed.). (2004). Creativity and giftedness. Thousand Oaks, CA: Corwin 

Press. 
 
Treffinger, D.; Parnes, S. (1980). Creative problem solving for gifted and talented 

students. Roeper Review, 2 (4), pp. 31-32. 
 
Treffinger, D., Young, G., Nassab, C. Selby, E. & Wittig, C. (2005). The talent 

development planning handbook. Sarasota, FL: Center for Creative Learning. 
 
United State Office of Education (1993). National excellence: A case for developing 

America’s talent. Washington, DC: U.S. Government Printing Office. 
 
VanTassel-Baska, J & Feng, A. (Eds.). (2004). Designing and utilizing evaluation for 

gifted program improvement. Waco, TX: Prufrock. 
 

 
Periodicals: 
 
Creativity Research Journal 
Exceptional Child 
Gifted and Talented International 
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Gifted Child Today 
Gifted Child Quarterly 
Journal of Creative Behavior 
Journal of Secondary Gifted Education 
Roeper Review 

 
 
Electronic or Audiovisual Resources: 

 
(Search)  CBIR (Creativity Based Information Resources). An on-line database of 
annotated literature on creativity.   www.buffalostate.edu/orgs/cbir 
 
 
Website Resources  
 
The National Research Center on the Gifted and Talented 
www.gifted.uconn.edu/nrcgt.html 
 
National Association of Gifted Children www.nagc.org 
 
Supporting Emotional Needs of the Gifted www.sengifted.org 
 
World Council for the Gifted  www.worldgifted.ca 

http://www.gifted.uconn.edu/nrcgt.html
http://www.nagc.org/
http://www.worldgifted.ca/
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APPENDIX C 
 

DIRECTORY OF POLICY STATEMENTS (DOPS) REGARDING 
CURRICULUM 
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DIRECTORY OF POLICY STATEMENTS (DOPS) REGARDING 
CURRICULUM 

 
Policy Number:  IV:01:00  Program Proposals and Review 

Procedures for submitting new proposals and 
program revisions 

 
Policy Number IV:01:00  Academic Program Elimination 

Process and procedures for eliminating 
academic programs 

 
Policy Number IV:02:00  New and Revised Course Proposals 
     See page 3 of Curriculum Handbook 
 
Policy Number IV:02:01  Proposals for Topic Courses 

Guidelines and process for developing topic 
courses 

 
Policy Number IV:02:02  Proposals for Internship Courses 

Guidelines and process for developing 
internship programs 

 
Policy Number IV:02:03  Proposals for Special Graduate Courses 

Guidelines and process for developing Special 
Courses 
 

Policy Number IV:02:04  Proposals for Special Undergraduate Courses 
Guidelines and process for developing Special 
Courses 

 
Policy Number IV:03:00  Course Offering Frequency 

Frequency of offerings to maintain an active 
curriculum 
 

Policy Number IV:04:00  Challenging Offering Frequency 
Procedures and process for challenging new 
courses 
 

Policy Number IV:05:00  Proposals for Minors 
     Guidelines and procedures for proposed  
     minors 
 
Policy Number IV:06:00  Proposals for Graduate Certificates 

Guidelines for proposed graduate certificate 
programs  
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APPENDIX D 
 

COMMON COURSE NUMBERS 
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COMMON COURSE NUMBERS 
 
 

I. UNDERGRADUATE COURSES 
 
 189/389 Topics Courses 
 488  Internship 
 495  Project 
 498  Honors Research (some departments use 496 as Honors I) 
 499  Independent Study 
 
 
II. GRADUATE COURSES 
 
 554  Workshop 
 596  Conference 
 597  Special Course 
 598  Micro-course 
 590  Independent Study 
 690  Master’s Project 
 695  Master’s Thesis 
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APPENDIX E 
 

BLOOM’S TAXONOMY 
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Following the 1948 Convention of the American Psychological Association, 
Benjamin Bloom took a lead in formulating a classification of the “goals of the 
educational process”.  Three “domains” of educational activities were identified.  
The first of these, named the Cognitive Domain, involves knowledge and the 
development of intellectual attitudes and skills. 
 
Eventually Bloom and his colleagues established a hierarchy of educational 
objectives, which is generally referred to as Bloom’s Taxonomy, and which 
attempts to divide cognitive objectives into subdivisions ranging from the simplest 
behavior (knowledge) to the most complex (evaluation). 
 
Cognitive Learning is demonstrated by knowledge recall and the intellectual 
skills:  comprehending information, organizing ideas, analyzing and synthesizing 
data, applying knowledge, choosing among alternatives in problem-solving, and 
evaluating ideas or actions.  This domain on the acquisition and use of 
knowledge is predominant in the majority of courses.  Bloom identified six levels 
with the cognitive domain, from the simple recall or recognition of facts, as the 
lowest level, through increasingly more complex and abstract mental levels, to 
the highest order which is classified as evaluation.  Verb examples that represent 
intellectual activity on each level are listed here. 
 
Knowledge 
 Defined as the remembering of previously learned material. This may 
involve the recall of a wide range of material, from specific facts to complete 
theories, but all that is required is the bringing to mind of the appropriate 
information. Knowledge represents the lowest level of learning outcomes in the 
cognitive domain. 
 
 Learning objectives at this level call for students to: 
  

 know common terms 
 know specific facts, e.g., dates, events, places 
 know methods and procedures 
 know basic concepts and major ideas 
 know principles 
 observe and recall information 
 master subject matter 

 
Question & Activity Cues: list, define, tell, describe, identify, show, label, 
collect, examine, tabulate, quote, arrange, duplicate, memorize, order, recognize, 
relate, recall repeat, reproduce, state, and name. 
 
Comprehension 
 Defined as the ability to grasp the meaning of material. This may be 
shown by translating material from one form to another (words to numbers), by 
interpreting material (explaining or summarizing), and by estimating future trends 
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(predicting consequences or effects). These learning outcomes go one step 
beyond the simple remembering of material, and represent the lowest level of 
understanding. 
 
  Learning objectives at this level call for students to: 
  

 understand facts, information and principles 
 interpret information e.g., verbal material, charts and graphs 
 compare and contrast 
 translate knowledge into new context, e.g., verbal material to 

mathematical formulae 
 estimate the future consequences implied in data 
 justify methods and procedures 
 order, group, and infer causes 

 
Question & Activity Cues:  summarize, describe, interpret, compare, contrast, 
predict, associate, distinguish, estimate, differentiate, discuss, extend, classify, 
explain, express, identify, indicate, locate, recognize, report, restate, review, 
select, and translate.  
 
Application 
 Refers to the ability to use learned material in new and concrete 
situations. This may include the application of such things as rules, methods, 
concepts, principles, laws, and theories. Learning outcomes in this area require a 
higher level of understanding than those under comprehension. 
 
 Learning objectives at this level call for students to: 
 

 use methods, concepts, theories in new situations 
 apply concepts and principles to new situations 
 apply laws and theories to practical situations 
 solve mathematical problems 
 construct graphs and charts 
 demonstrate the correct usage of a method or procedure 
 solve problems using required skills or knowledge 

 
Question & Activity Cues:  apply, demonstrate, calculate, complete, illustrate, 
show, solve, examine, relate, change, classify, experiment, discover, choose, 
dramatize, employ, interpret, operate, schedule, sketch, use, write. 
 
Analysis 
 Refers to the ability to break down material into its component parts so 
that its organizational structure may be understood. This may include the 
identification of parts, analysis of the relationship between parts, and recognition 
of the organizational principles involved. Learning outcomes here represent a 
higher intellectual level than comprehension and application because they 
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require an understanding of both the content and the structural form of the 
material. 
 
 Learning objectives at this level call for students to: 
 

 recognize unstated assumptions 
 recognize logical fallacies in reasoning 
 distinguish between facts and inferences 
 evaluate the relevancy of data 
 analyze the organizational structure of a work (art, music, 

writing) 
 recognize patterns 
 identify components and their organization 
 recognize hidden meanings 

 
Question & Activity Cues:  analyze, separate, order, explain, connect, 
classify/categorize, arrange, divide, compare, contrast, select, explain, infer, 
appraise, calculate, criticize, differentiate, discriminate, distinguish, examine, 
experiment, question, test. 
 
Synthesis 
 Refers to the ability to put parts together to form a new whole. This may 
involve the production of a unique communication (theme or speech), a plan of 
operations (research proposal), or a set of abstract relations (scheme for 
classifying information). Learning outcomes in this area stress creative 
behaviors, with major emphasis on the formulation of new patterns or structure. 
 
 Learning objectives at this level call for students to: 
 

 write a well organized theme 
 deliver a well organized speech 
 write a creative short story (or poem or music) 
 propose a plan for an experiment 
 integrate learning from different areas into a plan for solving 

a problem 
 formulate a new scheme for classifying objects (or events, or 

ideas) 
 use old ideas to create new ones 
 generalize from given facts 
 relate knowledge from several areas 
 predict, draw conclusions 

 
Question & Activity Cues:  combine, integrate, modify, rearrange, substitute, 
plan, create, design, invent, what if?, compose, formulate, prepare generalize, 
rewrite, compose, construct, develop, manage/organize, plan, propose, set up. 
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Evaluation 
 Refers to the ability to judge the value of material (statement, novel, poem, 
research report) for a given purpose. The judgments are to be based on definite 
criteria.  
These may be internal criteria (organization) or external criteria (relevance to the 
purpose) and the student may determine the criteria or be given them. Learning 
outcomes in this area are the highest in the cognitive hierarchy because they 
contain elements of all the other categories, plus conscious value judgments 
based on clearly defined criteria. 
 
 Learning objectives at this level call for students to: 
  

 judge the logical consistency of written material 
 judge the adequacy with which conclusions are supported by 

data  
 judge the value of a work (art, music, writing) by the use of 

internal criteria 
 judge the value of a work (art, music, writing) by use of 

external standards of excellence 
 compare and discriminate between ideas 
 assess value of theories, presentations 
 make choices based on reasoned argument 
 verify value of evidence 
 recognize subjectivity 

 
Question & Activity Cues:  assess, decide, rank, grade, test, measure, 
recommend, convince, select, judge, explain, discriminate, support, conclude, 
compare, summarize, appraise, argue, defend, rate, select, support, value, 
evaluate. 
 
Bloom’s Three “Domains” of Education 
 
Cognitive Learning is demonstrated by knowledge recall and the intellectual 
skills: comprehending information, organizing ideas, analyzing and synthesizing 
data, applying knowledge, choosing among alternatives in problem-solving, and 
evaluating ideas or actions. This domain on the acquisition and use of knowledge 
is predominant in the majority of courses. Bloom identified six levels within the 
cognitive domain, from the simple recall or recognition of facts, as the lowest 
level, through increasingly more complex and abstract mental levels, to the 
highest order, which is classified as evaluation. Verb examples that represent 
intellectual on each level are listed here.  
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APPENDIX F 
 

COMMON ERRORS 
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Common errors frequently found in submissions to the 
Senate Curriculum Committee include the following: 

 
 
Reasons for Addition or Reasons for Revision: Reason for Addition refers 
to a new course; Reason for Revision refers to a course that is being revised 
– choose one or the other. 
 
Student Learning Outcomes: This is often the greatest stumbling block with 
new or revised courses. “To Learn” is not a measurable outcome. “to 
demonstrate an understanding” is appropriate for introductory courses but for 
upper division courses the committee expects a more complex form of 
intellectual skills. Faculty submitting new or revised courses sometime look at 
only the initial levels of Bloom’s Taxonomy (Appendix E) and apply it to their 
courses, rather than fully examining the different cognitive levels which might 
be more appropriate. 
 
Assessment: The same assessment tools are repeated for all of the Student 
Learning outcomes. Whereas this may indeed be the case – “written 
assignments, exams” – consider the possibility that certain assessment tools 
are more appropriate for certain Student Learning Outcomes and less 
appropriate for others. Also try to include more authentic and less traditional 
assessment techniques relevant to your field. 

 
Course Content: Generally speaking the course content should not look like 
a course syllabus. Assuming more than one faculty member is able to teach 
the course, the course should reflect that. Also the length of the course 
content will often seem inappropriately long or short for the level of the 
course. Finally, formatting is often in error and not following the proscribed 
Roman numeral format. 
 
Resources: The committee is no longer asking for a separation of Classic 
and Current Scholarship. However, it is asked that a major portion (if 
possible) be books or articles written within the last five years. This listing is 
meant to be representational. Inclusion of electronic resources is critical for 
many courses, as well. 

 
Other: Proposed curricular items should not be submitted in the track 
changes view. 
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APPENDIX G 
 

INTELLECTUAL FOUNDATIONS 
COURSE SUBMISSION NARRATIVE



 43 

Intellectual Foundations 
Course Submission Narrative 

 

Course Number:     Course Name:  

Intellectual Foundation Category:   
 
 
Intellectual Foundations Learning Outcome (in full): 

Course Content References: (For each outcome, indicate the number of the corresponding 
section of course content where this outcome is addressed.): 

Briefly explain how the item from the course topical outline fulfills the Intellectual 
Foundations learning outcome: 
 
 
 
 
 
 
 
 
 
 
 

 
Intellectual Foundations Learning Outcome (in full): 

Course Content References: (For each outcome, indicate the number of the corresponding 
section of course content where this outcome is addressed.): 

Briefly explain how the item from the course topical outline fulfills the Intellectual 
Foundations learning outcome: 
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Intellectual Foundations Learning Outcome (in full): 

Course Content References: (For each outcome, indicate the number of the corresponding 
section of course content where this outcome is addressed.): 

Briefly explain how the item from the course topical outline fulfills the Intellectual 
Foundations learning outcome: 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
Intellectual Foundations Learning Outcome (in full): 

Course Content References: (For each outcome, indicate the number of the corresponding 
section of course content where this outcome is addressed.): 

Briefly explain how the item from the course topical outline fulfills the Intellectual 
Foundations learning outcome: 
 
 
 
 
 
 
 
 
 
 
 

 


